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Introduction 
 

This paper is based on 18-year research work done by the author on the attitude to the 

"other" and to peace in schoolbooks of the Palestinian Authority (PA), and on similar 

research work done by the author and others on Israeli schoolbooks. The author does 

not claim to have seen all Israeli schoolbooks, since this is a formidable task and also 

costly - due to the enormous numbers involved, but he read quite a few of them 

personally and saw the source material quoted in the reports published by Amos 

Yovel in 2000 and 2002, by Yael Teff-Seker in 2012, the one accomplished in 2013 

under the auspices of the Council of Religious Institutions of the Holy Land (CRIHL) 

with the financial support of the US State Department, and the new research issued in 

May 2017 by IMPACT-SE on Ultra-Orthodox textbooks. Other studies done by 

scholars like Eli Podeh and Ruth Firer of the Hebrew University, and those one 

initiated by the Israel-Palestine Center for Research and Information (IPCRI) were 

also consulted. All in all, hundreds of books of various subjects and editions have 

been reviewed throughout these years and a fair amount of data has been collected, 

which provides an ample basis for comparison between the Palestinian and Israeli 

schoolbooks, as far as their attitude to the "other" and to peace is concerned.  

 

The source material includes the most recently published PA schoolbooks, as well as 

Israeli schoolbooks published after 2000 and are still in use in Israeli schools. Some 

of the quotations from these latter books, presented in this paper, were not available to 

the author directly and were therefore taken from the reports mentioned above.  

 

One should keep in mind the huge difference existing between the PA and Israel 

regarding the publication and use of their respective schoolbooks: All streams of 

Palestinian education - state schools in the PA-controlled West Bank and the Hamas-

controlled Gaza Strip, private schools, including those belonging to the various 

Christian churches and the Islamic charity foundations, UNRWA schools, etc. use the 

same books produced by the PA Ministry of Education's Curricula Center in 

Ramallah. Non-governmental schools might use additional books, but not at the 

expense of these ones. In Israel, on the other hand, schoolbook publishing is a private 

enterprise and each school has the option to choose its books out of the large variety 

on the market. The Israeli Ministry of Education approves every year a list of books, 

but not all schools follow it to the letter. The Israeli school system includes state 

secular and state religious schools under the jurisdiction of the Ministry, the 

independent ultra-religious schools that belong to the various Hasidic and non-Hasidic 

streams, each with its own curriculum, and a few other independent schools belonging 

to the Christian churches and to various organizations with their separate curricula 

such as the Anthroposophic Movement, the Arab-Jewish schools of the "Hand-in-

Hand" organization, etc. The curriculum of Arab state schools in Israel has not been 

dealt with in this paper, for it is not part of the portrayal of the Arab-Palestinian 

"other" to Jewish students.  
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The PA Books 
 

The PA was established in 1994, following the Oslo Accords of 1993 between Israel 

and the PLO, and it soon took over the educational system in the West Bank and 

Gaza. Its schoolbook publication project started in 2000 with foreign financial 

assistance. That project ended in 2006 and, after that, most books have been reprinted 

or even re-edited and changed. In 2016, the PA started a new project of rewriting all 

the books and, save for few grade 12-textbooks, it has been completed. It should be 

clearly emphasized from the start that the Palestinian schoolbooks treat the Jewish-

Israeli "other" much better than most textbooks in the Arab countries, including Egypt 

and Jordan that signed peace treaties with Israel. However, there have been certain 

fundamentals followed by the books, which have prevented them from becoming a 

peace curriculum. The new books of 2016-17 are even more radical than their 

predecessors in this respect. These fundamentals are: delegitimization of the State of 

Israel and its existence and even the mere presence of Jews in the country, 

demonization of Jews and Israel, and war indoctrination instead of peace education.  

 

A. De-legitimization of Israel and the very presence of Jews in the country:  

 

The PA schoolbooks do not recognize any legitimate ties the Jews might have to the 

country. According to the PA textbooks, Jews have no rights whatsoever or legitimate 

status in the country. They are referred to as occupiers there: "An issue for discussion: 

I will talk about the Palestinian woman's role in [the context of] sacrifice and 

steadfastness within the confrontation with the Jewish-Zionist occupier" (Islamic 

Education, Grade 5, Part 2 (2017) p. 77). The Jews' national movement in modern 

times – Zionism – is presented as a "political-colonialist movement" (Geography and 

Modern and Contemporary History of Palestine, Grade 10, Part 1 (2017) p. 79) and 

the student is expected "to connect [Western] Imperialism [Isti'mar] with Zionism" 

(ibid. p. 66). Another piece in the same book talks of the Zionist movement's "greedy 

ambitions [atmaa'] in Palestine" (ibid. p. 74). 

 

Contrary to the pre-2016 PA textbooks that mentioned on several occasions the Jews' 

presence in the country in antiquity, the newly published books never acknowledge 

that fact.  

 

The new schoolbooks continue their predecessors' line that systematically denies the 

existence of any Jewish holy place in the country. The Jewish holy place of the 

Wailing Wall in Jerusalem, for example, is presented as an exclusively Muslim holy 

place under the name Al-Buraq Wall that appears below the photograph of the 

Wailing Wall: 

 

"Illumination: Al-Buraq Wall was thus named after the name of [the divine beast] Al-

Buraq that carried the Messenger [of God, i.e., Muhammad] during the Nocturnal 

Journey [Israa' – from Mecca to Jerusalem, according to Muslim belief] and the 

Ascension to Heaven [Mi'raj]. Al-Buraq Wall is part of the western wall of Al-Aqsa 

Mosque and the Muslims alone have absolute right to it." 
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(Islamic Education, Grade 5, Part 1 (2017) p. 54) 

 

Another book makes a specific accusation against the "Zionists" in this context, from 

which the student may assume that the establishment of the sanctity of the Wall to the 

Jews was done after 1967 only:  

 

"They annexed the Islamic features [of Jerusalem] to the list of Zionist heritage [as] 

they transformed the Al-Buraq Wall into the Wailing Wall… they removed some of 

the stones from Jerusalem's city wall and replaced them with other ones carrying 

Zionist decorations and forms; they opened Jewish synagogues in the Old City of 

Jerusalem, and they are striving vigorously these days to take control of the Noble 

Shrine [Al-Haram al-Sharif – the Temple Mount] by allowing the Zionist settlers to 

enter it daily in preparation for taking full control over it and preventing any Muslim 

connection to this place that is holy to Muslims." 

(Social Studies, Grade 7, Part 1 (2017) p. 62, and see the exercise on p. 63 with the 

following sentence: "The Zionist occupation changed the name 'Al-Buraq Wall' into 

'the Wailing Wall [Hait al-Mabka in Arabic - the place of mourning]'" and the 

assignment: "I will specify some of the Zionist measures aimed at erasing the Arab 

and Islamic features in the city of Jerusalem.") 

 

As regards the Jewish holy place of the Cave of the Patriarchs in Hebron: 

 

"The Zionist occupation authorities partitioned the Abrahamic Sanctuary [the Cave of 

the Patriarchs], prevented the [Muslim] call for prayer [there] and permitted the 

settlers to hold therein their religious ceremonies." 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1 

(2017) p. 52)  

 

Israel's six million Jewish citizens, who were never considered in the older books as 

the country's legitimate inhabitants, continue to be disregarded. They are referred to 
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as "foreigners" (Our Beautiful Language, Grade 3, Part 2 (2017) p. 64) or 

"infiltrators" (Our Beautiful Language, Grade 4, Part 1 (2017) p. 52).  

 

Thus, cities built by Jews in the country in the modern era, such as Tel Aviv, 

Nahariyyah, Petah Tiqvah, Rishon Letzion, Netanyah, Dimona, etc., are not shown on 

the map. For example, the following map, titled "Palestine", shows the cities of Acre, 

Haifa, Safed, Nazareth, Nablus, Jaffa, Ramallah, Jericho, Jerusalem, Bethlehem, 

Hebron, Gaza, Rafah and Beer Sheba. In some cases, like the one here, modern 

Jewish cities are given the Arabic name of the places where they were built. In the 

case below, the modern city of Eilat is given the Arabic name of the desolate site 

where it was later built – Umm al-Rashrash: 

 

 
(Social Studies, Grade 5, Part 2 (2017) p. 40) 

 

In continuation of the older books' line, Israel is never presented as a sovereign state, 

neither on maps nor in texts, even within its pre-1967 boundaries. In many cases the 

whole country is described as Palestine. That Palestine, of which the territory 

encompasses the whole of Israel, is presented as the sovereign state in the region, 

instead of Israel.  

 

Following is a map titled "Political Map of the Arab Homeland" featuring the whole 

country as one unit next to the name "Palestine": 
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(Social Studies, Grade 5, Part 1 (2017) p. 22) 

 

Lesson 2 in the following example is titled "Palestine is Arab [and] Muslim":  

 

 
 

 

A map titled "States of the Arab Homeland" follows that title and some additional 

statements. The name "Palestine" appears on the map next to the country in its 

entirety, including Israel within its pre-1967 borders, with the Palestinian flag flying 

over it: 
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(National and Social Upbringing, Grade 4, Part 1 (2017) p. 7) 

 

The assignment in the following example reads: "A. I will color the map of my 

homeland with the colors of the Palestinian flag" and the map itself is contoured 

according to the flag's lines and colors: 

 

 
 

(National and Life Education, Grade 2, Part 1 (2017) p. 8) 

 



 7 

The whole country covered by the Palestinian flag appears elsewhere as well, with an 

unequivocal English message: "Free Palestine", namely, that the liberation of 

Palestine from occupation should include the disappearance of the State of Israel: 

 

 
(Sciences and Life, Grade 3, Part 1 (2017) p. 65) 

 

The emphasis put on Israel's pre-1967 area as an occupied territory is made clearer in 

the following piece:  

 

"Activity 1-A: We will observe the following map, draw conclusions and then 

answer:" The map, titled "Map of Palestine", is devoid, as usual, of cities established 

by Jews in modern times. The first assignment on the right reads: "We will distinguish 

between the Palestinian cities occupied by the Zionists in 1948 and the ones that they 

occupied in 1967." 

 

 
(Social Studies, Grade 7, Part 1 (2017) p. 56) 

 



 8 

 

Textual material as well emphasizes this phenomenon of Palestine replacing Israel as 

the sovereign state in the region: 

 

"Palestine is located within the Asian wing of the Arab homeland, in an area known 

as the Levant [Bilad al-Sham in Arabic] that comprises the states of Palestine, Jordan, 

Syria and Lebanon." 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1 

(2017) p. 7) 

 

"Palestine is located in Earth's northern hemisphere, in the western part of the Asian 

continent. It is one of the states of the Levant [Bilad al-Sham] (Palestine, Syria, 

Jordan and Lebanon). On the north it is bordered by Lebanon and Syria, on the east – 

by Jordan, on the west – by the Mediterranean, and on the south – by Egypt and the 

Gulf of Aqaba…" 

 

 
(Social Studies, Grade 5, Part 1 (2017) p. 23) 

 

And this falsified information appears on the map as well. The following map, titled 

"The States of the Levant [Bilad al-Sham]" includes "Syria", "Lebanon", "Jordan" and 

"Palestine", with the latter encompassing the whole of the country: 

 

 
(Social Studies, Grade 6, Part 1 (2017) p. 42) 

 

Cities in pre-1967 Israel are described as exclusively Palestinian:  

 

"[Assignment:] I will look in the Internet for the Palestinian city of Acre…" 

(Technology, Grade 5 (2016) p. 49) 
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"I am Jaffa… I am a Palestinian city built by your ancient Arab forefathers six 

thousand years ago on the coast of the Mediterranean Sea…" 

(Our Beautiful Language, Grade 3, Part 1 (2017) p. 106)  

 

In the following assignment the student is required to put the name of a city – the 

Israeli city of Haifa in this case – in a sentence: 

 

"3. The city of …[Haifa]… is one of the Palestinian coastal cities." 

(National and Life Education, Grade 2, Part 1 (2017) p. 81) 

 

A question in a Mathematics textbook opens with the following sentence that presents 

the Israeli city of Tiberias as Palestinian:  

 

"Tiberias is a Palestinian city."  

(Mathematics, Grade 4, Part 2 (2017) p. 7) 

 

In PA parlance, these Palestinian cities are under occupation, much the same as cities 

of the West Bank and Gaza. This is the case, for example, with the Israeli city of 

Ramleh: 

 

"The Zionist gangs occupied the city of Ramleh on 21.7.1948… and the city still 

succumbs to the yoke of Zionist occupation." 

(Social Studies, Grade 7, Part 1 (2017) p. 60)  

 

As regards Jerusalem, the books never mention that it has some historical connection 

to Jews, neither politically nor religiously. It is described as Arab from its very 

establishment and as a holy city for Muslims and Christians alone: 

 

"Jerusalem is an Arab city built by our Arab forefathers thousands of years ago. 

Jerusalem is a holy city for Muslims and Christians." 

 

 
(National and Social Upbringing, Grade 3, Part 1 (2017) p. 28) 

 

"I will explain: Jerusalem is of enormous importance to Muslims and Christians." 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 1 

(2017) p. 49) 

 

Moreover, a great effort is made in the books to deny any connection the Jews might 

have to this city: 

 

"…The transitory invaders and the usurping tyrants who took it alternately in the past, 

and to this very day, still pour on it their malice and their despicable licentiousness, 

thinking that they have taken control over it, attained superiority in its realm and 

managed, due to oppressive power and by jumping over the centuries, to fold over its 

pure Arab cultural records page by page in order to connect a distorted and 

disconnected past to a present based on robbery, coercion, forgery and usurpation. 
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They do not know that they delude themselves… Jerusalem has Arab roots… This is 

Jerusalem, and it will remain stubborn against the aggressors – even though tyranny's 

meanness might stick to it more, as well as the malice harbored by the forgers who 

infringe on its Muslim and Christian holy places and on its history and archaeological 

sites that attest its genuine Arab origin since thousands of years…" 

(Arabic Language, Grade 10, Part 1 (2017) pp. 18-20. This very text presents the 

Hebrew letter as threatening Jerusalem's Arab character and refers to the Jews there as 

foreigners and imposters – p. 17.) 

 

De-legitimization of Israel and of the Jewish presence in the country in the older 

books included one case of sheer forgery: A Hebrew inscription was erased from a 

British Mandatory stamp. In the new books the situation is a bit more complex. On 

the one hand, a piece in a mathematics textbook reads: "The Palestinian Pound is the 

legal official currency of the Palestine government during the British Mandate over 

Palestine and the Emirate of Trans-Jordan between the years 1927-1948", and pictures 

of a two-sided coin of that period is given with the Hebrew inscription on it: 

 

 
(Mathematics, Grade 9, Part 2 (2017) p. 86) 

 

In another mathematics textbook for a lower grade, on the other hand, a Mandate-

period coin is reproduced with the Hebrew inscription eliminated (and compare to the 

following picture of the original coin): 

 

 
(Mathematics, Grade 6, Part 2 (2017) p. 63. The student is requested to follow with 

his pen the circles' contours. The caption says: "I will discuss: How could I measure 

the coin's circumference…?") 
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Moreover, Mandatory money is used in another Mathematics textbook to support a 

false claim that there existed an independent Palestinian state before the Zionist 

occupation of 1948:  

 

"Activity 2: 

The Palestinian Pound is the currency of the State of Palestine [Dawlat Filastin] 

before the occupation. The metallic coins were of 1, 2, 5, 10, 20, 50 and 100 mils." 

 

 
(Mathematics, Grade 7, Part 2 (2017) p. 95. The photograph of the Mandatory note is 

partially given, showing the Arabic inscription only, probably to create the impression 

that there was an Arab state in Palestine before 1948. It reads: "1 Palestinian Pound".) 

 

B. Demonization of Israel and the Jews:  

 

Demonization of the Jews is not restricted to the conflict. It starts in the religious 

context of the political rivalry between the Prophet of Islam and the Jews of Arabia, 

which serves as a solid platform for their demonization in the context of the conflict 

itself. Demonization of Israel starts with its very establishment. What aggravates the 

demonization process in the PA schoolbooks is the total absence of any objective 

information about Jewish history and culture, or about Israel – its political structure, 

demography, economy and culture – that would balance its demonization as an 

enemy.   

 

Another feature of the demonization picture is the systematic avoidance of presenting 

the Jewish or Israeli individual as an ordinary human being – in stark contrast with the 

Israeli schoolbooks' attitude to the Palestinian individual. In fact, the Jewish/Israeli 

"other" is mostly referred to as a group only, with the accompanying connotations of 

alienation and threat. 
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Following are several examples demonizing Jews. The first one is taken from a piece 

describing the Jews' behavior vis-à-vis Muhammad in the city of Medina, according 

to Muslim historiography: 

 

"…But the Jews did not respect the treaty [they had signed with Muhammad] and 

went in for all kinds of treachery, betrayal and hostility, which made it necessary for 

the Muslims to fight them." 

(Islamic Education, Grade 7, Part 1 (2017) p. 50) 

 

And a further demonizing piece: 

 

"Let us watch a video clip from the attached CD about the Jews' attempt to kill God's 

Messenger [Muhammad]." 

 

 
(Islamic Education, Grade 5, Part 2 (2017) p. 65, and see on p. 66 the assignment: 

"An issue for discussion: the Jews' recurring attempts to kill the Messenger 

[Muhammad]".) 

 

Another seriously demonizing accusation appears in the same book in a similar 

context: 

 

"An issue for discussion: The Jews' activity [today] of desecrating the graves of some 

of the Prophet's Companions and the virtuous men, sweeping and removing them 

from the Muslim cemeteries in Jerusalem specifically and in Palestine in general." 

 

 
(Islamic Education, Grade 5, Part 2 (2017) p. 71) 

 

The demonizing pieces increase in the context of the present conflict:  

 

"… Savage Zionist gangs that came from a foreign world full of hostility and hatred 

to Arabs and Palestinians invaded it [the land] without permission…" 

(Arabic Language, Grade 9, Part 1 (2017) p. 23)  

 

"[Assignment:] 6. Let us mention the motives for the Zionist gangs' perpetration of 

collective extermination and forced migration [Al-ibadah al-jamaiyyah wa al-tahjir 

al-qasri] against the sons of our people in 1948." 

 



 13 

 
(Arabic Language – Academic path, Grade 10, Part 2 (2017) p. 26) 

 

"1. The Zionists have based their entity on terrorism, extermination [ibadah] and 

colonialism [isti'mar]. Let us present that in detail." 

(Arabic Language – Academic Path, Grade 10, Part 2 (2017) p. 27) 

 

"We were told that the army of treason at that night 

Cut off the people's organs professionally and attentively 

They tortured them, cut their body parts into pieces 

And then cast them into the claws of death." 

(Poem about Deir Yassin by an Algerian poet, Arabic Language – Academic Path, 

Grade 10, Part 2 (2017) p. 30, and see the same piece as a language exercise on p. 69) 

 

And there are as well more specific accusations. One, for example, is intentional 

killing of Palestinian children and youths. The following first example is taken from a 

poem: 

 

"The child and the old man among us will die and will not surrender 

The mother will fall on her killed sons and will not surrender." 

(Arabic Language, Grade 7, Part 2 (2017) p. 65) 

 

"During the First Palestinian Intifadah, the Palestinian youths were utilizing the sling 

to stand against the Zionist occupation's soldiers and defend themselves against their 

treacherous bullets."  

 

   
(Sciences and Life, Grade 7, Part 1 (2017) p. 77) 

 

And a language exercise in this context: 

 

"4. The soldiers attack the children out of fear of their dreams." 

(Arabic Language, Grade 9, Part 2 (2017) p. 58) 
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And an assignment: 

 

"We will write an article in which we will talk about the Israeli abuses against 

Palestinian children while following the rules of journalistic articles and focusing on: 

1. Children falling as martyrs. 

2. Demolition of their houses and deportation of their families. 

3. Their arrest. 

4. Preventing them from studying. 

5. Preventing them from playing." 

(Arabic Language, Grade 9, Part 1 (2017) p. 135) 

 

The security fence stretching along the West Bank and turning into a concrete wall in 

urban areas, which was built to stop Palestinian terrorist attacks against Israeli citizens 

in the early 2000s, is thus described: 

 

"This monster that winds around the lands of the occupied West Bank constitutes a 

crime against humanity because of its daily disastrous impacts on the inhabitants' 

lives. The wall, judging by its course, is like a symbol of the Zionist project as a 

whole that constantly swallows up more Palestinian land." 

(Arabic Language – Academic Path, Grade 10, Part 2 (2017) p. 116)  

 

Other accusations include: house demolition, cutting down trees, arrests of school 

children, torture, and even setting loose wild boars into Palestinians' fields: 

 

 
(Our Beautiful Language, Grade 2, Part 2 (2017) p. 24) 

 

"Why does the occupation cut down deliberately fig and olive trees in our country?" 

(Arabic Language, Grade 10, Part 1 (2017) p. 72) 

 

"[Assignment:] We will prepare a play about the arrest of school students and their 

interrogation at the Zionist interrogation departments." 

(Social Studies, Grade 9, Part 1 (2017) p. 45) 

 

"2. The Zionist occupation uses [various] kinds of torture against male and female 

prisoners-of-war in its jails. Let us clarify that." 

(Arabic Language, Grade 7, Part 2 (2017) p. 41) 
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"It [the occupation] set loose herds of boars that caused damage to the [Palestinian] 

inhabitants and their crops." 

(Social Studies, Grade 9, Part 1 (2017) p. 21) 

 

Israel is also accused of carrying out excavations under the Temple Mount in order to 

cause the collapse of the mosques situated there. The caption under the following 

caricature reads: 

 

"We will think and observe the caricature and write a paragraph about the message 

the cartoonist wanted to pass through."   

 

 
(Social Studies, Grade 7, Part 1 (2017) p. 64) 

 

 

In the following piece taken from a poem, the Jews are dubbed "Devil's aides [a'wan 

Shaytan]": 

 

"Where are the horsemen [who will ride] towards Al-Aqsa [Mosque] to liberate it 

from the fist of unbelief, from the Devil's aides?" 

 

 
(Arabic Language, Grade 7, Part 1 (2017) p. 66)  

 

Demonization is given a vivid dimension in a piece featuring extreme manifestations 

of victimization, which inevitably demonize the perceived victimizer. It is a lesson 
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titled "A Letter from a Palestinian Little Girl to Children of the World", in which "She 

describes the suffering caused to her and to children of her age…" Excerpts: 

 

"Since I was born they have assassinated my childhood. They tore my doll apart and I 

hid it in my heart. Since I was born the bullets' whistle has pierced my ears and 

blackness has covered everything around me. I see crying eyes: This is a martyr's 

mother, this is a prisoner-of-war's daughter and this is a missing person's sister. And 

this is a child whom a bomb has maimed: It killed his doll and, with it, it took away 

his eye, his heart and his joy. Sadness has found into his heart the way that joy will 

never know. And this is a young woman who has lost her husband, and sorrow has 

dug in her cheeks the furrows of despair…  

 

Since I was born I have seen our fields subjected to appropriation and our alleys 

closed. Death and soldiers march there. I see the ruins of demolished houses whose 

stones have been dispersed in all directions and underneath them the children's 

memories and the birds' dreams still sigh…  

 

I dreamed that we had a school where I would not be afraid to be trodden by a boot of 

a usurping soldier… Why did they slaughter my childhood in front of my eyes and 

kill the rose in the fields? Why did they kill the butterflies in our gardens and frighten 

the birds? Why did they veil the sunlight, spread darkness and block the roads?" 

(Arabic Language, Grade 8, Part 1 (2017) pp. 59-61) 

 

Finally, the Palestinian educators have chosen for their students a Prophetic Saying 

[Hadith] that designates the killing of all Jews by the Muslims as a pre-condition to 

the coming of End of Days. They introduced that Hadith with some words they 

probably deemed appropriate: 

 

"Fighting the Jews and the victory over them: The Messenger [Muhammad] already 

announced [the good news] of the end of the Jews’ oppression upon this holy land and 

the removal of their corruption and their occupation thereof. [It is told] by Abu 

Hurayrah [one of Muhammad’s companions] that the Prophet said: 'The End of Days 

will not take place until the Muslims fight the Jews, and the Muslims will kill them to 

a point that a Jew will hide behind a rock or a tree, and then the rock or the tree will 

say: ‘O Muslim, O God’s servant, there is a Jew behind me, so come and kill him’, 

except the salt bush, for it is one of the Jews’ trees.'" 

 

 
(Faith, Grade 11 [Shar'i Stream] (2013) p. 94)  
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C. War indoctrination, instead of peace education:  

 

The PA schoolbooks are not utterly devoid of peace advocacy. There is one piece 

dedicated to that: 

 

"Activity 3: Let us read the conversation, discuss and draw conclusions: 

While the Abu Ali family was watching the news, Abir said: 'What are these painful 

scenes, O father?' 

Sa'id: 'Can't these wars ever stop? Can't the [world] states do something to stop them?' 

Father: 'The ones who suffer from these wars are the peoples. Therefore the states 

should act to stop them.' 

Abir: 'But how? O father?' 

Father: 'The states should solve the problems between themselves through dialogue 

and peaceful means. They should propagate love and peace among the peoples. The 

world should direct [its] scientific progress and inventions towards the people's 

benefit. The states should commit themselves to preventing the propagation of 

weapons and help each other in solving [their] conflicts' 

Sa'id: 'Islam has created human morals [to be applied] during wars. What approves 

that most is [Caliph] Abu Bakr's instruction to the army of Usamah bin Zayd: 'Do not 

kill a small child, nor an old man, or a woman; do not uproot a date palm tree, nor 

burn it, or cut down a fruitful tree.' 

 

Implementation: 

• We will split into groups. 

• We will read the conversation and discuss it. 

• How can we solve the problems between people? 

• What are the measures taken by the states in order to put an end to wars and  

            bring about peace? 

• How would we direct [the world's] technological development in the service 

            of states and peoples, away from wars? 

  

I have learned: 

Wars cause destruction, kill a large number of people, destroy the environment and 

pollute it. Therefore, the states of the world should prevent wars and propagate peace. 

That [could be done] by solving the problems between the [various] states through 

dialogue and peaceful means, propagating the culture of tolerance and love among the 

peoples, increasing awareness among the citizens of the wars' danger and their 

destructive impact on man and the environment, creating organizations for the 

supervision of the propagation of deadly weapons and the prevention of their selling 

and trade, utilizing [the world's] scientific progress in the service of mankind and not 

for its destruction and the ruin of the environment, implementing the international 

agreements that advocate peace and the prevention of wars, and especially 

[safeguarding] the rights of citizens and civilians during wars and armed conflicts." 
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(Social Studies, Grade 5, Part 2 (2017) pp. 83-84) 

 

But this is a sole case of peace advocacy and peace is referred to here as a universal 

ideal, with no mentioning whatsoever of the current Palestinian-Israeli conflict in this 

context.  

 

On the other hand, when the Oslo process is described in detail in one of the books 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 

(2017) pp. 75-78) – including Yasser Arafat's official recognition of Israel's right to 

exist in peace and security, as stated in a letter he sent to Israel's Prime Minister 

Yitzhak Rabin in September 1993, which is quoted in full (p. 76) –  it is done in a 

neutral language without the slightest effort to convince the student that a peaceful 

resolution of the conflict is necessary, contrary to what is done in Israeli schoolbooks 

in this context.  

 

Thus, none of the PA textbooks advocates peace and coexistence with Israel, or hints 

at the possibility of solving the conflict peacefully. Indeed, Israel, as depicted in the 

foregoing material, is delegitimized and demonized to such a degree that one cannot 

perceive it as a partner for peaceful coexistence.  

 

Consequently, there is only one solution to the conflict dealt with in the books used by 

all Palestinian schools: Violent struggle for the liberation of the whole of Palestine, 

which means total destruction of Israel. In other words, the Palestinian curriculum 

features war indoctrination – instead of peace education. 

 

This war indoctrination is well presented in the PA national anthem that is taught to 

students in the low grades. It is titled "Fidai" – a traditional term meaning "self-

sacrificing person" and used nowadays as a title for members of the Palestinian armed 

organizations. Following is the full piece preceded by the sentence "Let us know our 

national anthem": 

 

Fidai, fidai, fidai, O my land, O land of the forefathers 
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Fidai, fidai, fidai, O my people, O people of eternity 

With my determination, my fire and the volcano of my revenge [tha'r] 

And my blood's yearning to my land and my home 

I have climbed mountains and went into struggle 

I defeated the impossible and shattered the shackles 

Fidai, Fidai, Fidai, O my land, O land of the forefathers 

Fidai, fidai, fidai, O my people, O people of eternity 

In the winds' storm and the weapon's fire 

And my people's determination to carry on the struggle 

Palestine is my home and the road to my victory 

Palestine is my revenge [tha'ri] and the land of steadfastness 

Fidai, Fidai, Fidai, O my land, O land of the forefathers 

Fidai, Fidai, Fidai, O my people, O people of eternity 

By the oath under the flag's shadow  

By my people's determination, and by the pain's fire 

I shall live as a Fidai and I shall continue as a Fidai  

And I shall die as a Fidai until I return 

Fidai, fidai, fidai, O my land, O land of the forefathers 

Fidai, fidai, fidai, O my people, O people of eternity" 
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(National and Social Upbringing, Grade 3, Part 1 (2017) pp. 15-16) 

 

It is clear from the text, especially the expression "until I return" that refers to the 

perceived violent return of the 1948 Palestinian refugees' descendants into Israel's pre-

1967 territory, that the said struggle is by no means restricted to the territories of the 

West bank and Gaza alone. To make this point clearer, the following poem, titled 

"Children of Palestine", is presented, with specific references to the Israeli cities of 

Haifa and Jaffa: 

 

"Let us sing: 

I am a lion cub;1 I am a flower; 2  we gave the soul to the revolution3  

Our forefathers built for us houses in our [formerly] free country 

I am a lion cub; I am a flower; we carried the revolution's ember 

To Haifa, to Jaffa, to Al-Aqsa [Mosque], to the [Dome of the] Rock" 

 

 

                                                 
1 Shibl in Arabic - a term denoting male members of the al-Fatah youth movement. 
2 Zahrah - a term denoting a female member of that movement. 
3 Thawrah – a term denoting the activity of the Palestinian al-Fatah organization that started in January 

1965, that is, before the occupation of the West Bank and the Gaza Strip by Israel in 1967.  
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(Our Beautiful Language, Grade 2, Part 1 (2017) p. 42) 

 

And a language exercise says: 

 

"It would be appropriate that Jaffa will return to us." 

(Arabic Language, Grade 8, Part 2 (2017) p. 101) 

 

And regarding the Israeli city of Safed: 

 

"Safed is one of the most beautiful Palestinian cities in Galilee. It boasts of its noble 

Canaanite descent in spite of the fog of occupation that some day will dissolve." 

(Arabic Language, Grade 9, Part 2 (2017) p. 21) 

 

The violent struggle illustrated for first-grade students:   

 

 
(Our Beautiful Language, Grade 1, Part 2 (2017) p. 81) 
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Having absorbed this atmosphere of a violent struggle created by the textbooks, the 

students are asked: 

 

"Activity 2: 

In your opinion, how can we work together for the liberation of our homeland 

Palestine from the occupying Zionists?" 

 

 
(Islamic Education, Grade 5, Part 1 (2017) p. 93) 

 

This national struggle for the liberation of the entire Palestinian homeland from the 

occupying Zionists is further intensified in the schoolbooks by the addition of the 

religious element into it: 

 

"Focus: I am a Muslim; I make a sacrifice for the liberation of Al-Aqsa Mosque." 

 

 
(Islamic Education, Grade 5, Part 1 (2017) p. 56) 

 

Within this approach, traditional Islamic concepts, such as Jihad and martyrdom, are 

used to strengthen among the students – who mostly come from a socially traditional 

environment – their personal commitment to the violent struggle. It should be 

stressed, however, that the new textbooks use these concepts to a lesser extent than 

their predecessors. For example, three poems exalting Jihad and martyrdom have been 

omitted, as well as an excerpt from another poem that served as a language exercise. 

 

Jihad is exalted both in general and in the Palestinian context: 

 

"Jihad in God's cause has a superb rank in God's view… Jihad in God's cause is better 

in God's view than any other good and pious deed." 

(Islamic Education, Grade 10, Part 1 (2017) p. 20) 

 

"[Assignment:] 4. Jihad is considered the peak of Islam. Let us clarify that." 

 

 
(Arabic Language, Grade 7, Part 2 (2017) p. 5) 

 

"Jihad is one of Paradise's gates." 

(Language exercise, Arabic Language, Grade 7, Part 2 (2017) p. 92) 

 

And in the Palestinian context: 

 



 24 

"O Jihad, to which glory has clapped… an honor boasted by Palestine." 

(Arabic Language – Academic Path, Grade 10, Part 2 (2017) p. 122) 

 

Martyrdom is also exalted. Following are language exercises and an assignment 

featuring that: 

 

"3. The martyrs are more honorable than us all." 

(Arabic Language, Grade 6, Part 2 (2017) p. 34) 

 

"6. The martyrs enjoy a superb status in the Palestinians' souls which is manifested in 

many phenomena. Let us write down some of them." 

 

 
(Arabic Language, Grade 9, Part 2 (2017) p. 79) 

 

"2. The students went to visit the martyrs' graves." 

(Our Beautiful Language, Grade 3, Part 2 (2017) p. 100) 

 

D. The changes discerned in the PA new schoolbooks 

 

It should be emphasized that the new books, which have been published by the PA 

since 2016, are generally more radical than their predecessors. One prominent feature 

is their systematic avoidance of the use of Israel's name, even in its numerous 

demonizing descriptions – contrary to what used to be done before 2016. Now, Israel 

is referred to in the vast majority of cases as "the Zionist occupation", and the "the 

Arab-Israeli conflict" has been renamed "the Arab-Zionist conflict". Even Israel's 

membership in the UN organization is referred to by a similar epithet: "The 

representative of the Occupation State at the UN" (Geography and Modern and 

Contemporary History of Palestine, Grade 10, Part 2 (2017) p. 41). Another 

phenomenon in this context is putting the name "Israel" in parentheses which are 

often used in Arabic as quotation marks. This change seems to express intensification 

on the part of Palestinian educators of their non-recognition of the State of Israel to 

the point of omitting its name from the books. It may also indicate a higher level of 

demonization: Instead of a conflict between two concrete entities, Israel and the 

Palestinians, the latter are now stuck in an existential struggle against an all-evil 

mythical power – world Zionism.  

 

Another feature of the new PA schoolbooks is the total elimination of any former 

reference to the Jews' presence in the country in antiquity. In pre-2016 PA 

schoolbooks such presence was mentioned several times. One of these cases is the 

following historical time table that no longer exists in the current books. The 

inscriptions read (from top to bottom and from right to left): "The Jews David's 

Kingdom 1000-923 BC; The Phoenicians 925-700 BC; The Northern Kingdom of 

Israel 923-722 BC; The Kingdom of Judea 923-586 BC; The Assyrians 700-612 BC; 

The Babylonians 586-539 BC." 
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(History of the Middle Ages, Grade 7 (2014) p. 74) 

 

This new approach of eliminating any reference to the Jews' presence in the country 

in antiquity seems to have been given an ideological reasoning in the new books, 

namely, denying the rival party's historical "narrative" as a means to strengthening 

one's own one: "The Zionist occupation targets our history and existence. It turns the 

facts and the historical events upside down, falsifies and distorts them, and weaves a 

false history that corresponds to its goals. Therefore, we must be aware of our history 

and be acquainted with the real events that took place on our soil, so that we would 

differentiate between what is true and what is false and learn the lessons that will 

enable us to build our future and establish our independent state with Jerusalem as its 

capital" (Social Studies, Grade 6, Part 1 (2017) p. 18).  

 

And again: 

 

"As for the Palestinian people, [the present struggle] is a central chapter of the battle 

for its existence and staying in its homeland. It is fought against those who occupied 

its land, drove its sons away and robbed its resources. They still work diligently to 

undermine the foundations of its identity and root out its heritage by way of robbery, 

erasure, forgery and destruction, in order to create a cracked narrative based on 

legends, baseless rumors and false arguments… They have constructed for themselves 

an artificial entity that derives its identity and the legitimacy of its existence from 

tales, legends and fantasies and have tried in various ways and methods to create 

material evidence for those legends, or archaeological and architectural proofs that 

would attest to their reality, but in vain." 

(Arabic Language – Academic Path, Grade 10, part 2 (2017) pp. 70-71)     

 

The 2017 PA textbooks further intensify their role as tools of indoctrination, 

comparing to their pre-2016 counterparts. That new trait of theirs finds its expression 

in the systematic insertion of various aspects of the conflict into seemingly unrelated 

school subjects such as physics, chemistry, biology, and even vocational education. 

Thus, for example, in a cooking class, the students are asked to prepare, with the help 

of the elderly members of their families, a dish typical of their "original" place of 

dwelling, that is, before 1948 (Vocational Studies – Practice, Grade 10 (2017) p. 

103). In physics, a remark is made, within the discussion of sound waves, that the 

Zionist occupation forces prohibit the call for prayer from the minarets of Al-Aqsa 

Mosque (Sciences and Life, Grade 8, Part 2 (2017) p. 53). In biology, the importance 

of the human spine is made more palpable by presenting a case of a boy who was 
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severely injured by an object left in the field following "the Zionist aggression against 

Gaza" (Sciences and Life, Grade 7, Part 2 (2017) p. 64). In chemistry, the following 

illustration is given: 

 

  
(Sciences and Life, Grade 7, Part 2 (2017) p. 34. The caption says: "Observe and 

think: Water and salt keep the Palestinian prisoners-of-war alive while conducting the 

empty-guts battle [i.e., hunger strike]".)  

 

And demonizing items phrased as a question in mathematics: 

 

"1. The number of martyrs during the first Intifadah (the Stone Intifadah) reached 

2,026. The number of martyrs during the Al-Aqsa Intifadah reached 5,050.  

The number of martyrs during the two Intifadahs is ………….." 

 
(Mathematics, Grade 4, Part 1 (2017) p. 25) 
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And in geometry: 

 

"Activity 1: Palm tree growing is prevalent in the Palestinian lands in the regions of 

Jericho, the Jordan Valley and Gaza. As a result of the Israeli abuses of plantation 

sweeping, some of them become broken. If a palm tree is broken like [the one] in the 

adjacent picture, and the length of the broken part is 13 meters, while the tree's full 

length, before it was broken, had been 20 meters, how would we know the angle's 

measure?" 

 

 
(Mathematics, Grade 9, Part 2 (2017) p. 8. No signs of plantation sweeping – meant to 

eliminate hiding places for potential attackers alongside strategic roads – are seen 

here). 

 

Aspects of the conflict are also mentioned within unrelated historical events such as 

the destruction of Carthage by the Romans in the 2nd century BC (Social Studies, 

Grade 6, Part 1 (2017) p. 80), Prophet Muhammad's persecution by the inhabitants of 

Mecca in the 7th century AD (Social Studies, Grade 6, Part 2 (2017) p. 36), The 

Spanish Reconquista in the 15th century (Social Studies, Grade 7, Part 2 (2017) p. 28), 

the tragedy of the native Americans caused by the European settlers there on the one 

hand: "I will compare the tragedy of the Indians, America's original inhabitants, to the 

tragedy of the Palestinian people" (Social Studies, Grade 8, Part 2 (2017) p. 33) and 

the struggle of America's European settlers against Britain, on the other hand – the 

Boston Tea Party (ibid., p. 36), the attack on the Bastille during the French Revolution 

in 1789 and Napoleon's military expedition to Egypt in 1799 and beyond (ibid., pp. 

42, 63, respectively).      

 

One important development in the 2017 schoolbooks is the new message added to the 

perceived "Right of Return" by which the descendants of the Palestinian refugees of 

1948 are entitled to return to their ancestors' former houses and reclaim their property 

in full. Their return has always been given a violent character in the PA books and 

seen as part of the violent liberation struggle. Now, the new textbooks add explicit 

references indicating that the areas within pre-1967 Israel to which these people will 

return should be under Palestinian sovereignty. In other, clearer, words, Israel itself 

should disappear:  

 



 28 

"We shall return; we shall return with the soaring vultures; we shall return with the 

strongly blowing wind; we shall return to the vineyard and the olive trees; we shall 

return to raise the flag of Palestine… on our green hills." 

 

 
(Arabic Language, Grade 5, Part 1 (2017) p. 82) 

 

"…I am the owner of the great right, from which I create the morrow 

I shall reclaim it; I shall reclaim it as a precious and sovereign homeland 

I shall shake the world tomorrow and march as a consolidated army 

I have an appointment with my homeland and it is impossible that I forget that 

appointment" 

 

 
(Excerpts from the poem "A Refugee's Cry" by Harun Hashem Rashid, Arabic 

Language, Grade 5, Part 1 (2017) p. 85, and see among the accompanying questions 

the following one: "The poet has determined the way of the return. We will clarify it 

as it appears in the poem.") 

 

Moreover, there is clear rejection of a return under occupation: 

 

"Is he not crazy, the one who is driven out of his homeland and then is ready to return 

to it as a guest with the robbers who had seized it?" 

(Arabic Language, Grade 10, Part 1 (2017) p. 57)  

 

Terrorist activities against Israeli civilians are also part of the struggle against the 

Zionist occupation of Palestine. Thus, the new books exalt Palestinian terrorists who 

participated in such actions. Dalal al-Mughrabi, for example, who was killed in a 

terrorist attack she had led against a civilian bus on the Coastal Highway in 1978 in 

which more than 30 men, women and children were murdered, is mentioned in four 
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books. In all of them she is described as a heroine and martyr of Palestine. Following 

is the first page of a 4-page item dedicated to her:  

 

"Dalal al-Mughrabi 

([By] the authors [of the textbook]) 

In front of the text: 

Our Palestinian history is full of many names of martyrs who presented their souls as 

a sacrifice for the homeland. Among them is the martyr Dalal al-Mughrabi who 

painted with her struggle a picture of challenge and heroism that have made her 

memory eternal in our hearts and minds. The text in front of us provides a glance on 

the path of her struggle." 

   

 
 

(Arabic Language, Grade 5, Part 2 (2017) p. 51) 

 



 30 

Civil aircraft hijacking, which was part and parcel of the Palestinian armed 

organizations' terrorist activities, is mentioned as well, without the slightest sign of 

self-criticism: 

 

"The Palestinian organizations reacted [to Israeli attacks against them in Lebanon] by 

attacking Zionist targets, including aircraft hijacking." 

(Geography and Modern and Contemporary History of Palestine, Grade 10, Part 2 

(2017) p. 60)  

 

The new PA schoolbooks of 2016-2017 are also characterized by the intensified 

description of the violent struggle against Israel, including some incriminating items 

involving incitement to the perpetration of war crimes. For the first time in the history 

of the PA curriculum, a reference is made to the fate of the 6 million Jews now living 

in the country after its supposed liberation: expulsion of the usurper (code name for 

Israel) and extermination of the foreigners' defeated and scattered remnants. This new 

element in the PA schoolbooks sounds the alarm with all its might: 

 

"Let us sing and learn by heart: The Nobles' Land [Ard al-Kuramaa'] 

[Photograph of the Old City of Jerusalem with the Dome of the Rock] 

I have sworn! I shall sacrifice my blood  

To water the nobles' land 

And I shall remove the usurper [ghaseb] from my country  

And shall exterminate [ubid] the foreigners' scattered remnants [fulul al-ghuraba'] 

O land of Al-Aqsa [Mosque] and the Sanctuary [haram],  

O cradle of pride and nobility 

Patience, patience, for victory is ours  

And dawn will peep out from darkness" 

 

 
(Our Beautiful Language, Grade 3, Part 2 (2017) p. 64) 
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Equally alarming is the first reference by the PA schoolbooks to the party targeted by 

the Palestinian liberation struggle, namely, the Jewish/Israeli "other". A story in one 

of the 2017 books mentions the imposition of a curfew in parts of the city of Al-Birah 

in the West Bank following a terrorist attack on the neighboring Jewish settlement of 

Psagot. The reference to the victims of that attack is shocking:  

 

"The neighbor: 'The curfew does not include us in Al-Sharafah [neighborhood]. It is 

imposed on Al-Natarish [neighborhood]. It seems that there is a barbecue party [haflat 

shiwaa'] there with Molotov cocktails on one of the buses of the Psagot colony 

[musta'marah - Jewish settlement] on Mount Al-Tawil" 

 

 
(Arabic Language, Grade 9, Part 1 (2017) p. 61. The "barbecue party" expression is 

underlined in red.) 
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The Israeli Books 
 

A. De-legitimization?  

 

Israeli schoolbooks do recognize the Palestinian national movement as such: 

 

"B. Nationalist Trends among the Arabs 

An Arab-Palestinian nationalist movement started to develop in the country. Its Pan-

Arab dimension emerged as part of the Arab nationalist movement in the Middle East 

as a whole… Its Palestinian, local, dimension emerged against the background of the 

[political] interest in the country shown by the European Powers, and became stronger 

with the beginning of the Arab struggle vis-à-vis the Zionist movement… The [Arab] 

newspaper Al-Karmal started to appear in Haifa in 1908. It called for resisting the 

Jewish immigration and voiced the beginning of the separate Palestinian identity…" 

 

 

(Being Citizens in Israel, [Civics, Upper Grades, State Secular & State Religious 

Schools] (Ministry of Education, 2016) p. 26)  

  

Assignment: "A. Indicate [the] steps in the development of the Palestinian 

national movement in the years 1919-1939." 

 

 
(1870-1970: An Era of Horror and Hope [History, Upper Grades] (Center for 

Educational Technologies [CET], 2001) p. 185)   

 

The Israeli schoolbooks also recognize the Palestinian Authority whose territories are 

often marked on the map as an autonomous body under Israeli sovereignty. The 

following map, titled "Map 2: The State of Israel's Borders" shows the Palestinian 

Authority's A areas. The main Palestinian cities, namely, Nablus, Hebron and Gaza, 

appear on the maps alongside Israeli cities, including Arab ones (Nazareth, Shefar'am, 

Umm al-Fahm, Tayyibeh and Rahat): 
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(Geography for grade 6 [State & State Religious Schools] (CET, 2015) p. 10) 
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Another map shows the whole country as one entity. But an adjacent smaller map 

presents areas A and B of the Palestinian Authority: 

 

"Areas within the PA’s responsibility: 

Area A: PA responsibility for internal security and public order. 

Area B: PA responsibility for Palestinians’ public order and Israeli responsibility for 

Israelis’ security." 

                                                                  

     
(Living Together in Israel 4 [Civics, Grade 4] (CET, 2005) 

 

Israeli schoolbooks usually make a distinction between pre-1967 Israel, which they 

name "Israel" or "the State of Israel", and the country in its entirety, to which they 

apply the traditional Hebrew term "the Land of Israel [Eretz Yisrael]". However, in a 

book published in 2015, the term "Israel" refers to areas in the West Bank not 

annexed to Israel. Following is one example taken from that book: 

 

"In this chapter we will focus on two of Israel's mountainous regions - Judea and 

Samaria Mountains and Galilee Mountains." 

 

 
(Geography for Grade 6 [State & State Religious Schools] (CET, 2015) p. 154) 
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But this very book says in a different place: 

 

"The border between Israel and Jordan runs along most parts of the [larger Syro-

African] Depression. [However,] south of the Springs Valley ([formerly named] Beit 

Shean Valley) up to the middle of the Dead Sea, it is a border in dispute that should 

be determined in a settlement between Israel and the Palestinian Authority and 

Jordan. The agreed-upon borderline between Israel and Jordan runs from the middle 

of the Dead Sea to Eilat." 

   

 
(Geography for Grade 6, [State & State Religious Schools] (CET, 2015) p. 182) 

 

The main Muslim and Christian holy places in the country, as well as holy places to 

other religions (Druze, Bahai, etc.) are recognized and appear as such in the 

textbooks. Following is a piece presenting the main Muslim and Christian holy places 

in Jerusalem, alongside the Jewish holy place of the Wailing Wall there:   

 

"Jerusalem: One city, three religions 

Jerusalem is the capital city of the State of Israel… It is also a city holy to the three 

great monotheistic religions: Judaism, Christianity and Islam… 

[The caption next to the sign reads:] A street sign in Jerusalem." 

 

 
 

(A Very Good Word [Hebrew, Grade 5, Part 2, State Secular Schools] (CET, 2015) p. 

119, and see the discussion of Jerusalem's three monotheistic faiths on pp. 119-122)  
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The sanctity of Jewish holy places to followers of other faiths is also mentioned: 

 

"Jerusalem's Holiness to Muslims 

The holiest cities of the Islamic religion are Mecca and Medina that are located in 

Saudi Arabia. Jerusalem is the third holy city [in Islam]. According to the Islamic 

belief, Prophet Muhammad, founder of the Islamic religion, ascended from the 

Temple Mount to Heaven and was honored by God's revelation. Since the days of 

Muhammad, Muslims have continued to consider Jerusalem a holy city. Islam's two 

most important places [there] are the Dome of the Rock and Al-Aqsa Mosque. The 

Muslims call Jerusalem Al-Quds, i.e., the Holy [City]. Since its sanctification in the 

eyes of Muslims as well, Jerusalem has become a holy city to the three religions: 

Judaism, Christianity and Islam. The holy places in Jerusalem often constitute a focal 

point of friction. The Temple Mount, for example, where the Dome of the Rock is 

located, is also the place where the [Jewish] Temple used to stand. 

 

One of the impressive buildings preserved from the early Muslim period is the Dome 

of the Rock. The Dome of the Rock is placed above the Foundation Stone - the stone 

that according to Jewish belief was in the Holy of Holies [hall] in the Temple. 

According to Islamic belief, Prophet Muhammad ascended from there to Heaven. In 

the picture: the Dome of the Rock today." 

 

 
(Geography for Grade 6 [State & State Religious Schools] (CET 2015) p. 215) 

 

B. Demonization  

 

Demonizing expressions in Israeli schoolbooks are those ones describing Arab and 

Palestinian attacks on Jews throughout the conflict, mostly in history textbooks. 

Beyond that, there are expressions within language exercises dealing with aspects of 

the conflict with demonizing effects, though without mentioning the "other" 

specifically. The first example relates to the damage caused to Israeli environment in 

Galilee due to Hizballah's rocket barrages during the Second Lebanon War in 2006. 

The second example refers to Palestinian terrorist activity in Israeli cities: 
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"Exercise 3: Read the following text and answer in your copybook the questions that 

follow (the text includes a sentence that is incorrect grammatically):  

'Returning the Green Color / by Dudu Bazak 

1) The 2007 Arbor Day is celebrated under the title of repairing the war damages. 2) 

During the Second Lebanon War more than 750 thousand trees were burned. 3) The 

fires have consumed the Ranot Naftali Forest almost completely and severely 

damaged the Biriyah Forest. 4) According to the Israel Fund's estimates, the cost of 

the damage inflicted on the forests is about 80 million Shekels and their rehabilitation 

process might take many years. 5) The Israel Fund started yesterday a project of the 

Biriyah Forest rehabilitation with a budget of hundreds of thousands Shekels. 

(Maariv, January 26, 2007)" 

 

 

 
(In the Paths of the Text [Hebrew for Intermediate grades] (Sheri-Ganel, 2016) p. 

334)  

 

"1) The Civil Guard's men were watchful and, therefore, the explosive package was 

discovered in time. 

2) Because the Civil Guard's men were watchful, the explosive package was 

discovered in time." 

 

 
(In the Paths of the Text [Hebrew for Intermediate grades] (Sheri-Ganel, 2016) p. 

252)  

 

However, the books used in schools of the independent ultra-religious streams tend to 

emphasize the perceived evil intentions on the part of Arabs and Palestinians towards 

the Jews in the country in general.  

 

This line of thought is enhanced by a pre-1967 Arab caricature reproduced in another 

textbook of the ultra-orthodox independent stream. The piece has been taken from: 

IMPACT-SE, Haredi [Ultra-Orthodox] Textbooks in Israel - Reinforcing the 

Barricades, by Eldad Pardo and Tehila Gamliel (May 2017) p. 46: 
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Another example of a demonizing piece in an Ultra-Orthodox schoolbook is the 

following translated one that has been taken from Victims of Our Own Narratives? - 

Portrayal of the 'Other' in Israeli and Palestinian School Books: Study Report 

(Council of Religious Institutions of the Holy Land [CRIHL], 2013) p. 15:  

 

 
However, a more recent approach on the part of ultra-orthodox schoolbooks tends to 

add to the external enemies internal ones too. Beside the wolves, there are aggressive 

sheep posing against the ultra-orthodox lamb as well. This item was taken from 

IMPACT-SE's recent study of Israeli ultra-orthodox textbooks, p. 29: 
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Still, unlike their Palestinian counterparts, Israeli schoolbooks do give the Jewish 

student substantial objective information about the adversary in various fields, which 

counter-balances the animosity raised by the demonizing material in the books against 

it due to the conflict. Arab history, for example, as well as Arab culture, is dealt with 

and adequate information is also given about Islam, Islamic Medieval civilization and 

its achievements. Following is one example out of quite a few:  

 

The marked paragraph: "A rich culture developed in the [Muslim] Empire: Hospitals 

were established and Arab doctors diagnosed diseases and conducted complicated 

surgery operations. Observatories were built and astronomy made progress, as well as 

Algebra. Philosophy books were translated from Greek into Arabic. The Arabs 

circulated the Indian numerals… and started using the digit zero. Other cultural 

branches developed in the Empire. Among them: philosophy, geography, art, 

architecture, literature, etc." 

 



 40 

 
(Journey into the Past: Encountering Worlds - the 5th-16th Centuries [History, Grade 

7] (CET, 2011) p. 133) 

 

The same approach is followed regarding modern Arab history and other data related 

to the Arab countries presently.  

  

Israeli schoolbooks do provide the students with information about Arabic literary 

works. The following is a poem by the Israeli Arab poet Fadel Ali translated into 

Hebrew [in part]: 

 

"I am a child who climbs the world’s stairs. I have a heart, I have brains, I have my 

own matters, like everyone else." 

 

 

 
(A Good Word: Hebrew for Grade 3 [State Religious Schools] (CET, 2014) p. 50)  
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Arabic lessons, which are part of the Israeli curriculum in certain grades, are utilized 

for providing more information about Arab society, its customs and daily life. The 

following piece describes some of Islam's main features:  

 

"[Hebrew:] 1. Listen to the piece and follow the written text. Find how many times 

the newly-learned letter ظ appears, and how many times – the newly-learned letter ض. 

[Arabic:] Among the Pillars of Islam: 

The fast of the Ramadan month and prayer. 

The Muslims fast in that month from morning until evening. 

The Muslim prays 5 times every day: 

Dawn prayer, noon prayer, afternoon prayer, evening prayer, night prayer." 

 

 
(Language Telling of Culture, [Arabic, Grade 7] (Effect-Tiv, 2010) p. 116)  

 

Following is part of a preface taken from one of the textbooks, written by the General 

Inspector of the subjects of Arabic and Islam at the Ministry of Education and 

presenting the official rationale behind these lessons (translated in part within the 

marked text):  

 

"Teaching of Arabic in Hebrew schools aims at the construction of the so vital 

cultural bridge between Israel’s Jewish and Arab inhabitants. Acquiring a [foreign] 

language is a form of declaration on the part of the student of his intention and 

commitment to get to know the other and the other’s culture. Gladly, there has been 

recently a momentum in studying the Arabic language in Hebrew schools…" 
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(“Ya Salaam”: Language as a Cultural Bridge [Arabic, Grades 5-6] (Effect-Tiv, 

2010) page not numbered.)   

 

And a question in a fourth-grade textbook reads: "Arab and Druze children start 

learning Hebrew in grade 2. In your opinion, is it desirable that Jewish children start 

learning Arabic in grade 2 [too]? Explain." 

 

My granddaughter answered [in handwriting script]: "In my opinion, it is desirable 

that the Jews learn Arabic [beginning] in grade 2 because then, after several years, 

they will be able to speak Arabic with other Arabs." 

 

 
(Living Together in Israel 4, Workbook (CET, 2005) p. 38) 
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Contrary to the PA schoolbooks' attitude regarding the Israeli "other", the Israeli ones 

do present the Palestinian individual as an ordinary human being. "Meeting Sundus" 

is a piece for lower grades Jewish students in which an Arab girl tells about herself 

and her family that lives in a village in the Hula Valley in Israel. It is accompanied by 

the family’s photograph in its home. 

 

 

(Living Together in Israel Part 2 [Sociology & Civics, Grade 2] (CET, 2006) p. 53) 

 

And another such piece describes three children of the Ramah village in Galilee, one 

Muslim, one Druze and one Christian, as well as their habits and their families: 
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(Living Together in Israel Part 4 [Sociology & Civics, Grade 4] (CET, 2005) p. 47)  

 

The objective information given to the Israeli-Jewish student counter-balances in his 

or her mind the negative portrayal of Palestinians, and Arabs in general, as enemies 

within the on-going conflict. It must be noted, though, that most such information 

deals either with general Arab and Muslim history and culture or with the Arab-

Palestinian society within Israel. Israeli schoolbooks do not provide the students with 

adequate information about Palestinian society in the West Bank and the Gaza Strip, 
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which should be considered a serious shortcoming on their part as far as education to 

peace is concerned. 

 

On the other hand, there are expressions of empathy to the Palestinian refugees' 

plight. Following are two examples. The two translated excerpts in the first example 

are marked. The caption next to the photograph reads: "Inside the refugee camp of 

Balata, near the city of Nablus": 

 

"Refugees in the wake of the Israeli-Arab conflict 

The Israeli-Arab conflict and the wars between Israel and the Arabs created 

movements of large refugee groups, both Arab and Jewish." 

 

"The problem of the Arab refugees is a complicated political problem and a painful 

human problem. It is one of the most difficult and complex issues in the years-long 

Israeli-Arab conflict. Within the negotiations on the peace agreements between Israel 

and its neighbors, this issue as well is being put on the negotiation table and its 

solution will undoubtedly be vital to the achievement of peace in the Middle East." 

 

 

(People and Settlements [Geography, Intermediary & Upper Grades, State Secular & 

Religious Schools] (CET, 2007) p. 114) 

 

The caption reads: "Palestinian refugees" 

"Question: How does the photograph emphasize the hardships of the Palestinian 

refugees’ situation?" 
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(Nationalism in Israel and the Nations – Building a State in the Middle East (2009) p. 

107, taken from the source material gathered for a report by Yael Teff-Seker, Peace, 

Tolerance and the "Other" in Israeli Schoolbooks (Institute for Monitoring Peace and 

Cultural Tolerance in School Education [IMPACT-SE], 2012 [Hebrew]). 

 

One can even find in the Israeli textbooks descriptions of friendly relations between 

Jewish and Arab individuals, or families, or children, and these are all presented in a 

positive light, even in the context of the conflict, such as the following example: 

 

"Other Days Came/ By Yossi Margalit/ Told by Hannah Brenner 

The building we were living in belonged to Muhammad from the village of Lifta, 

west of Jerusalem. Every month he would come to our home to collect the rent. My 

father would invite him to sit in the balcony and my mother would serve him with a 

cup of tea and a cake… [Things went that way until the UN Partition Resolution of 

Nov. 1947]… a wave of hostilities swept the country and Muhammad stopped coming 

to our home and we as well avoided going to Lifta lest we be attacked on the way 

there.  

 

Few months passed and one day my father returned home sad and upset. 'I saw near 

Mea Shearim neighborhood a line of horse-led carriages', he told, 'loaded with 

furniture, pillows, mattresses, bundles of clothes and household utensils. Muhammad 

was sitting on one of the carriages. Where to? I asked him. To Jordan, he answered.    

-Why?  

-We are afraid of what the Jews will do to us.  

-And where is the family?  

-My wife Fatimah and the children left a month ago.  

Go back home, Muhammad, I said to him. You and your family will not do any harm 

to the Jews and therefore they will not harm you. I am afraid, Muhammad answered 

and hurried his horse to go on the way.'  

We had a heavy feeling…" 
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… 

 
 

(The Way of Words 5 (2006) p. 143, taken from the source material gathered for Yael 

Teff-Seker’s Report (IMPACT-SE, 2012). 

 

Following is a piece encouraging friendship and cooperation between Jewish and 

Arab individuals today: 

 

"Writing Assignment No. 2 

Following is background information for the topic "Education for Equality and 

Coexistence". Read the text and do the writing assignment that follows: 

'A group of Arabs and Jews who think differently assembled and created a partnership 

over twelve years ago at the Max Rein Bilingual "Hand-in-Hand" School in 

Jerusalem. Those partners decided to put an end to the stagnant way of thinking and 

started educating to patience, tolerance, respect, equality and coexistence. The group 

expanded and turned into a community, of which each member keeps his religious 

and national identity and, at the same time, becomes familiar with the peoples around 

him and enjoys the commonly celebrated holidays and a rich culture. According to the 

group's members, they have created an educational system based on knowledge and 

values and they guide their children toward excellence.' 

Write a 1-1.5-page essay in which you present arguments for this way of life, support 

your words and substantiate them with explanations, proofs, data and examples taken 

from various places around the world (example: Ireland, Korea, Tibet)." 
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(In the Paths of the Text [Hebrew for Intermediate grades] (Sheri-Ganel, 2016) p. 40)  

 

Furthermore, in some cases Arab-Palestinians are said to have rescued Jewish 

individuals - a theme the parallel of which is not to be found in PA schoolbooks. The 

first example is a series of assignments following a story titled "Abu Aziz’s Goat" in 

which an Arab neighbor saved a Jewish baby who needed goat milk in order to 

survive [Excerpts]: 

 

"2. Write down your own thoughts about the story… 

3. How did Abu Aziz’s decision to care for the baby’s milk influence the relations  

    between the two families? 

4. Yael… decided to post on the class site a thank-you letter to the Abu Aziz family… 

    Write the letter on Yael’s behalf… 

5. The meaning of the Arabic word ‘aziz’ is ‘darling’, ‘beloved’, ‘respectable’… Do 

     you think it fits here as a name? Explain." 

 

 
(A Very Good Word, [Language, Grade 6, State Secular Schools] (CET, 2016) p. 27) 

Note: The story and the assignments, minus No. 4, appear in a parallel textbook for 

State Religious Schools, pp. 34-37. 

 

The second example relates to a historical event. A list of 19 Arab individuals of 

Hebron, including one woman (No. 7 on the list), who saved Jewish families during 

the massacre of August 1929 there, appears in one of the history textbooks. The list, 

signed by the Hebron two chief rabbis, shows the number of persons saved by each 

Arab. 
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(1870-1970: An Era of Horror and Hope [History, Upper grades] (CET, 2001) p. 164) 

 

In addition to the foregoing implied ways meant to present Arab-Palestinian 

individuals in a positive light, there are cases in the Israeli schoolbooks in which 

direct efforts are made to uproot prejudice among the students against Arabs. 

Following are two examples:  

 

"Assignment: The Declaration of Independence 

It has been written in the Declaration of Independence that 'the State of Israel… will 

ensure complete equality of social and political rights to all its inhabitants, 

irrespective of religion, race or sex; it will guarantee freedom of religion, conscience, 

language, education and culture…' 

 

Announce a poster competition in your class. The competition’s goal is putting on the 

agenda the issue of xenophobia and the attitude to minority groups in Israel, and 

encouraging the implementation of the statements written in the Declaration… After 

the competition you will be able to put the best posters on the class’ walls and in the 

school’s corridors." 
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(Herzl Said… An Exemplary Society in Zionist Thinking (Shalom Hartman Institute, 

2011) p. 20) 

 

And this approach refers as well to the dilemma of treating Palestinian civilians 

during warfare: 

 

"My brother, who is a soldier, told me that many IDF soldiers endanger their lives in 

order not to harm innocent Palestinians. 

• My mother said: 'I want to be sure that the IDF does everything to keep my 

son safe.' 

• Grandfather said: 'We all want our children to come back safe and sound, but, 

notwithstanding, it is important to us to follow moral and justice [principles] in war 

time too.' 

How do you think one should behave?"  

 

 
(Textbook for the Study of Israel's Culture and Heritage for Grade 6 (Modan, 2011) 

p. 157) 

 

One important element in Israeli schoolbooks that diminishes the effect of direct 

demonization of the rival "other" within the conflict and is not to be found in the PA 

schoolbooks is self-criticism. There are texts criticizing Israeli attitudes or acts in the 

context of the conflict. Following is a piece criticizing Israel's policy towards its 

Arab-Palestinian citizens:  

 

The caption next to the photo: "Heads of [Arab] local councils demonstrate in 

Jerusalem and demand equality." 

The inscription on the banner held by the demonstrators: "Equality in budget for Jews 

and Arabs" 

"Equality, but also Gaps 

According to the law in Israel, Israel’s Arab citizens have equal rights as Israel’s 

Jewish citizens have… But there are fields where gaps (differences) exist between the 

Jewish and Arab and Druze populations. For years the state has invested in Arab 

settlements less money than in Jewish settlements…" 
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(Living Together in Israel [Civics, Grade 4] (CET, 2005) p. 42) 

 

Another piece, given as a language exercise, criticizes the occupation in general:  

 

"Violence in Israeli Society 

[By] Meirav Milo 

Possible causes of violence are the on-going exposal of Israeli society to the 

Occupation on the one hand and to terrorist attacks on the other hand. That leads to… 

society’s acceptance of violence as a way to solving problems. Some think that one of 

the Occupation’s outcomes is one’s apathy to the other’s suffering." 

 

 
(Phase B: Hebrew for Grades 11, 12 (CET, 2007) p. 276)  

 

The massacres perpetrated by Jewish or Israeli forces against Palestinians in Deir 

Yassin in 1948, and in Kafr Qassem in 1956 are denounced in Israeli schoolbooks:  
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The first (Translated) example has been taken from Victims of Our Own Narratives? - 

Portrayal of the 'Other' in Israeli and Palestinian School Books: Study Report 

(CRIHL, 2013) p. 30:  

 

 
 

The second example: 

 

"On the first day of the Sinai Campaign [October 1956] a horrible event took place in 

Kafr Qassem… 49 women, men and children were murdered by a Border Guard 

company that operated there [the circumstances reported]… The Kafr Qassem 

massacre serves as an alarm lamp for the rule of law in Israel, and the legal concept of 

'a clearly illegal order' emerged in its wake. This is an order that one should 

absolutely not obey, no matter who gives it, because it contradicts basic humanistic 

values…" 

 

 

(To know History: Nationalism in Israel and among the Nations – Building a State in 

the Middle East (2009) p. 213, taken from the source material gathered for Yael Teff-

Seker’s Report) 

 

No parallel cases of self-criticism are found in any of the PA schoolbooks. On the 

contrary, the main culprits who were involved in the massacre of Jews in August 1929 

in Hebron and Safad, were tried, convicted and executed by the British Mandate 
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authorities are considered in the PA schoolbooks heroes and martyrs (Arabic 

Language, Grade 10, Part 1 (2017) p. 128). 

 

C. Peace advocacy  

 

In sharp contrast to the PA schoolbooks that advocate a violent struggle of total 

liberation instead of a peaceful resolution of the conflict, no solution other than peace 

has so far been found in the entire Israeli curriculum. Following are two examples of 

the peaceful orientation expressed by the Israeli schoolbooks:  

 

"There is only one solution in keeping human lives: neither steel planks, nor tanks, 

nor aircrafts, nor concrete fortifications. The one and only solution is peace. We shall 

continue [marching] on the way to peace with determination and devotion. We shall 

not cease. We shall not give up. Peace will win all our enemies, because the other 

option is worse for all of us." 

 

 
(In the Language of the Lines [Reader, Grade 6, State Religious Schools] (2007) p. 

297, taken from the source material gathered for Yael Teff-Seker’s Report) 

 

"Yitzhak Rabin, a Nobel Peace Prize laureate, signed an agreement with the 

Palestinians – the Oslo Accord. By this agreement Israel recognized the right of the 

Palestinian people to an independent state [of its own]. The Oslo Agreement reflected 

the desire to end the violent confrontation between us and the Palestinians and to open 

a new page of peace between the two peoples." 

 

 
(Destruction-Exile-Redemption [Bible studies, Upper Grades] (CET, 2005) p. 21, in 

Yael Teff-Seker, Peace, Tolerance and the "Other" in Israeli Schoolbooks (IMPACT-

SE, 2012 [Hebrew]) p. 43. 

 

The Palestinian religious ideals of Jihad and Shahadah have no equivalent in Israeli 

schoolbooks, and cases of self-sacrifice in battle are restricted to past events only and 

not presented as recommended future acts.  

 

Yet, Ultra-Orthodox textbooks, though not talking against peace in principle, openly 

express distrust vis-à-vis the particular agreements so far arrived at in this respect 

(and note the accusation against the Israeli left regarding this issue toward the end of 

the first piece). The following two pieces were taken from IMPACT-SE's study, pp. 

46-47, 42, respectively: 
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Conclusion 

In light of the examples presented here it is obvious that the Israeli schoolbooks are 

distinctively better than their Palestinian counterparts as far as their attitude to the 

rival "other" and to the issue of peaceful resolution of the present conflict is 

concerned. In fact, the PA books do not yet constitute a peace curriculum while the 

Israeli ones fairly meet that challenge. 
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